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About Mennonite Central Committee:

Mennonite Central Committee (MCC) is the relief, development
and peace agency of Mennonite and Brethren in Christ churches
in Canada and the U.S. It shares God’s love and compassion for
all in the name of Christ by responding to basic human needs
and working for peace and justice. MCC’s peacebuilding work in
North America and around the world arises out of a centuriesold tradition of pacifism and conscientious objection to war.
MCC seeks to build a more peaceful world by teaching conflict
resolution skills and peacebuilding strategies, addressing systemic
injustices, facilitating inter-faith and inter-cultural dialogue, and
providing educational resources about peace. For more information,
visit http://mcccanada.ca/learn/what/peace.

About this resource packet:

Over the years, numerous public school teachers have contacted
MCC for ideas to help them plan Remembrance Day observances
in their schools. These teachers are looking for ways of broadening
the focus of Remembrance Day, so that students will remember not
only Canadian soldiers, but all people who suffer as a result of war.
They are also looking for help to challenge the belief that war is
inevitable or necessary, and they are eager to encourage nonviolent
peacemaking. This simple packet – produced in conjunction with
the 100th anniversary of the First World War — is an attempt to
respond to their requests. Please let us know what you think of this
resource by sending an email to peace@mennonitecc.ca

About the author:

Christina Bartel Barkman is a teacher, peace educator and mother
of three young children. Together with her husband Darnell, she
is currently serving as a mission worker with Mennonite Church
Canada in Manila, Philippines. Christina and Darnell have helped
to establish a church community committed to peace, justice
and nonviolent social transformation. They have also worked as
peacebuilders in an area in the southern Philippines torn by years
of protracted conflict and underdevelopment. Previous to her work
in the Philippines, Christina worked as a high school social studies
teacher in her hometown of Abbotsford, BC.

Peace buttons:

Order peace buttons – To remember is to work for peace – for your
students to wear during the Remembrance Day season or at any
time of year. http://mcccanada.ca/stories/peace-buttons
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INTRODUCTION
The year 2014 marks the 100th anniversary of the beginning of the
First World War. Over 600,000 Canadians served in the Canadian
Expeditionary Force during the first global war. Over 61,000 – one
in 10 – were killed. Many thousands more were wounded physically
and/or psychologically. This remains the bloodiest war in which
Canada has ever participated. Indeed, the “war to end all wars”
introduced slaughter and carnage on a scale the world had never
before witnessed.

“War is what happens
when language fails.”
– Margaret Atwood,
Canadian author

One hundred years later, our nation continues to mourn the loss of
so many young Canadians, as it should. We do well, however, to
mourn all 21 million people killed in the First World War, as well
as the untold millions who have died in warfare in the past century.
We also do well to question the notion that war is necessary or
inevitable. The experience of the past century has also demonstrated
that, much as war and violence continue, peaceful alternatives do
exist. Another way is possible for resolving conflict – in the home,
the community and the wider world.
The materials in this resource packet are written for teachers and
educators who are planning a Remembrance Day assembly or
are looking for classroom activities related to Remembrance Day.
The objective is to provide educators with materials that focus on
peaceful alternatives to war, as well as the nonviolent resolution of
conflict between individuals and communities.
The theme of the packet – Another Way IS Possible – aims to
inspire both educators and learners to create and support nonviolent
means of solving conflict, both in their personal relationships and in
regards to global conflict. As young people learn about and practice
nonviolent ways of building peace close to home, they also learn to
imagine and work for a world without war.
The resources included here are geared primarily to middle and
high school level students, but they may be adapted for elementary
school use. The packet includes suggestions for an all-school
assembly, background information about the First World War, a list
of alternatives to and ways of preventing war, and stories of people
who built peace in creative ways. The packet ends with six lesson
plans on conflict and nonviolence for use in the classroom setting.
We hope you find these materials helpful for observing
Remembrance Day in a way that nurtures a culture of peace. Please
send your comments to peace@mennonitecc.ca.
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SUGGESTIONS FOR A REMEMBRANCE DAY ASSEMBLY
Reflective Reading: Is Another Way Possible?
R1:
R2:
R3:
R2:
ALL:

100 years have passed. What have we learned?
100 years since the start of the destruction and death of World War I.
100 years have passed. The world has changed.
Why are we humans still killing each other? How can there be peace?
Is another way possible?

R3:
R4:
R1:
R2:
R4:
R3:
R1:
R2:
ALL:

37 million people killed, wounded, lost or imprisoned during World War I.
Imagine every Canadian – all 35 million of us – killed, wounded, or imprisoned.
Imagine the tears, the anguish, the despair.
Mothers losing husbands,
Sisters losing brothers,
Children losing fathers.
37 million people killed, wounded, or imprisoned.
And why are we still killing each other?
Is another way possible?

R2:
R1:
R4:
R3:

Battle of Ypres, 1915:
6,000 Canadian casualties in only 48 hours.
Chlorine gas choking thousands to their horrific death.
2000 Canadian men dead.

R4:
R2:
R3:
R1:
R4:

Battle of the Somme, 1916:
Five months of hell, the bloodiest battle ever,
Dead bodies covering the ground,
24,000 Canadian men killed.
A total of one million soldiers killed and wounded.

R2:
R1:
R3:
R4:

The Battle of Vimy Ridge, 1917:
A victory for Canada, but at what cost?
7000 wounded and nearly 4000 killed.
Not to mention the losses of the “other side” – over 20,000 casualties.

R1:
R2:
R4:
R3:
ALL:

100 years have passed since the battles began,
Since the tears, the pain, the despair,
Since the blood, the mud, the stench of death.
And why are we humans still killing each other?
Is another way possible?

R2:
R1:
R4:
R3:
R2:

After 37 million casualties, World War I ended
And 21 years later, the deadliest military conflict in history began.
Over 60 million people died in World War II,
About half of them civilians.
At least 30 million unarmed women, children and elderly killed.
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R3:
R4:
R3:
R4
R1:

We remember those who fought for our country –
Those who risked their lives for what they thought was right.
We remember those who fought against our country –
Who also risked their lives for what they thought was right.
We mourn the losses to all countries and all peoples.

R3:
R2:
R4:

As we look back, we count the horrific cost to all of humanity.
As we look ahead, what does the future hold?
Must we humans still kill each other?

ALL:

Is another way possible?

Video: The Last 100 Years of Nonviolence
Follow this Youtube link:
https://www.youtube.com/watch?v=bGFDhGpk634

Introduction to video: Today we remember the brutality of war over the past
100 years, the incredible loss of life, and the great destruction caused by conflict.
Today let us be encouraged and motivated to support nonviolent action to bring
about change. This short video, The Last 100 Years of Nonviolence, tells the
stories of successful nonviolent revolutions, where ordinary people gathered
together to oppose injustice, tyranny and oppression – all without the use of
weapons or violent force. The video demonstrates that another way IS possible!

Short Skits: Another Way IS Possible
The following stories are ideas for skits that could be performed by an acting
class or drama club. The skit ideas all present creative ways to de-escalate
conflict. These skits are not about war, but about situations that young people
in Canada can expect to encounter. As young people learn about and practice
nonviolent ways of building peace close to home, they also learn to imagine
and work for a world without war. Another way IS possible! Teachers are
encouraged to adapt as necessary for age and audience.
Cookies for Peace: A fight breaks out on the street between two boys who
were playing against each other in a neighbourhood street hockey game. As
the two boys start to throw punches at each other, a group of kids surrounds
them, cheering them on. More kids start to watch and some join in the fighting,
choosing one side over the other. A mother and son baking cookies in their
kitchen see the escalation of conflict from the window and discuss with each
other that they need to do something – and fast! She grabs the big plate of
fresh cookies cooling on her counter and they walk outside. The boy offers the
cookies to some of the onlookers and soon a big crowd of kids is gathering
around them, feasting on the warm treats. The kids fighting begin to realize that
other kids aren’t watching anymore and wonder what everyone is doing. The
fight fizzles as everyone enjoys the cookies. By sharing their cookies at just the
right time, this mother and son instantly de-escalated the conflict.
When a Thief Enters: An elderly man is sitting in his family room watching the
evening news when a young man, looking tired and hungry, barges through the
front door with a knife in his hand. While the thief searches the small apartment
for money and anything valuable, the elderly man is forced to remain on his
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couch and not move. The elderly man begins to ask the thief questions: What
do you need money for? Where do you live? Tell me about your family. What
kind of help do you need? The elderly man learns that the thief has been out
of a job for months now, living on the street and stealing in order to feed his
drug addiction. The elderly man offers him the leftover dinner that is still warm
on the stove. As the thief sits down to eat, the two strangers talk more and the
thief soon realizes that he doesn’t need to steal from this elderly man, for the
man is offering him much more help than the worth of his stolen goods.
From Bullying to Friendship: A group of kids are gathered, pointing to a new
student who is sitting nearby. They snicker to each other about her, laughing
at her outfit and ridiculing her frizzy hair, while she sits humiliated and on the
verge of tears, not knowing what to do. One boy in the group doesn’t join the
bullying and after a while, he speaks up. He tells the group of kids that this
girl was his best friend when he was a little boy and that she’s actually really
cool. He walks over to the girl and apologizes. He asks her if she still has the
neat pet spiders at her house and she starts to tell him more about her bug
collection. The rest of the group of kids hears the conversation, and soon the
kids are excited to see her tarantula.

Choir Song Suggestions:
“The World is Waiting” by Vicki Tucker Courtney, published by BriLee
Music. This piece has an upbeat message of hope: “We’re the rising
generation…. Together we can change the world.” Purchase the music at
http://www.jwpepper.com/10303415.item - .U9secBY6PT4
“I Dream a World” by Andre Thomas, published by Heritage Music Press.
With lyrics by the great African-American poet, Langston Hughes, this
expressive work is dedicated to the victims of the September 11 terrorist
attacks. “I dream a world where man no other man will scorn, where love
will bless the earth and peace its path adorn….” Purchase the music at
http://www.jwpepper.com/I-Dream-a-World/3295803.item - .U9skSBY6PT4
“Bring Us Peace” by Melchior Franck/arr. Spevacek, published by Heritage
Music Press. This piece is a powerful call for peace. Purchase the music at
http://www.jwpepper.com/Bring-Us-Peace/10089726.item - .U9sjVRY6PT4

Reflective Reading: Lament and Hope
The following reading may be read prior to a time of silence. Or the silence
can be interspersed throughout. The reading may be read by one individual or
several.
Today we pause to remember and lament the horrors of war.
We remember Canadian soldiers who died in wars past:
The First World War, Second World War, Korean War, 			
Afghanistan War.
We remember the young men – and also women – who never returned home.
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We remember their families, their friends and their communities.
We grieve with them.
We remember those who were disabled or traumatized,
We acknowledge their pain.
We also remember all people who suffered the devastation of past wars,
both soldiers and civilians:
Those who were wounded and disabled,
Those whose loved ones were killed,
Those who were separated from family members,
Those who had to flee their homes,
Those who witnessed unimaginable horrors.
We remember the suffering of allies and enemies alike.
We remember all people who continue to suffer the scourge of violent
conflict:
Those who are hungry and thirsty,
Those who are on the run, without shelter and comfort,
Those who are sick or injured and need care,
Those who live with the sound of guns and bombs around 		
them,
Those who are caught in cycles of violence they can’t escape,
Those who are paralyzed with fear.
We remember the suffering of allies and enemies alike.
We lament the horror of war, but we also name our hopes for a world
of peace.
And so we remember people who bind up the wounds of war:
Those who work to end hostility,
Those who provide aid in war zones,
Those who care for the sick and the dying,
Those who defend human rights,
Those who welcome refugees.
We remember people who actively build peace:
Those who say No to killing and bombing,
Those who work to resolve conflicts through dialogue and 		
diplomacy,
Those who seek to address the root causes of violence,
Those who practice nonviolent resistance in the face of injustice,
Those who build bridges of friendship and reconciliation with
their enemies.
We remember those who demonstrate that another way IS possible.
May we also show that another way IS possible.
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INFORMATION ABOUT
THE FIRST WORLD WAR

When and why did the First World War happen?

The war began officially on July 28, 1914 and officially ended on
November 11, 1918. It is generally believed that the cause of the war
was a resurgence of imperial ambitions. The war was triggered in
Sarajevo by the assassination on June 28 of Archduke Franz Ferdinand,
heir to the throne of Austria-Hungary, by a Serbian nationalist.

Which countries were involved in the
First World War?

The war involved two opposing alliances: the Allied Powers and the
Central Powers. The major Allied Powers were the French Republic,
the British Empire, and the Russian Empire. The Central Powers were
composed of Germany, Austria-Hungary, Bulgaria, and the Ottoman
Empire. More than 100 countries participated in what was considered
the first global war.

How many soldiers were involved?

In total, 65 million soldiers were mobilized in the First World War.

How many people were killed,
injured, widowed or orphaned?

It has been estimated that there were around 37 million casualties
(16 million deaths, 21 million wounded). This number includes both
military and civilian casualties. The war created approximately three
million widows and six million orphans.

How many Canadian soldiers were involved?

During the First World War, some 620,000 Canadians enlisted with the
Canadian Expeditionary Force (CEF), with 424,000 serving overseas.
In total, over 61,000 of them – one in 10 – were killed.

What new weapons were used?

Many new and advanced weapons were developed as the First World
War progressed. Older weapons such as hand grenades were reinvented
to effectively wage trench warfare. Chemical warfare (tear gas, poison
gases, mustard gas), machine guns, tanks, submarines, and airplanes
were all introduced during the war through technological innovations.
These new inventions contributed to the high number of casualties.

Was the First World War inevitable?

Many politicians, historians and analysts today claim the war was an
inevitable outcome of the imperialist ambitions of the empires involved.
Others suggest it was not only a great and terrible tragedy, but also the
greatest error of modern history.
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“The First World War was
… nothing less than the
greatest error of modern
history.”
– Niall Ferguson, British
historian

ALTERNATIVES TO WAR
This section offers educators basic information about alternatives
to war. As this resource focuses on ways of building peace, both
in personal relationships and in the context of global conflict, it
is important to understand the many nonviolent ways in which
peace can be achieved. Each of these alternatives can be explored in
greater depth in the classroom.

Civilian Peacekeeping
“The best defense of
peace is not power, but
the removal of the causes
of war, and international
agreements which will
put peace on a stronger
foundation than the terror
of destruction.”
– Lester B. Pearson,
former Canadian prime
minister

Civilian peacekeeping uses trained, unarmed, and impartial
civilians deployed on the ground to prevent, reduce and stop
violence. The work of civilian peacekeeping teams can include civil
rights monitoring, protection of activists and vulnerable groups,
and protection of spaces devoted to peace. Unarmed civilian
peacekeepers frequently place themselves between parties in conflict
to prevent violence. They use dialogue and relationship-building to
persuade armed actors to reduce or stop their violence.
For more information, see Nonviolent Peaceforce,
http://www.nonviolentpeaceforce.org/ucp

Community Development

Community development is a process whereby members of a
community come together to take collective action to generate
solutions to common problems and to work for a better future
(United Nations). Community development often addresses issues
related to food security, nutrition and health, education, and stable
employment. Extreme poverty is a strong predictor of violence.
Where all people have food, water, education and a sustainable
livelihood, the potential for violence is diminished. Mennonite
Central Committee, which produced this resource, engages in
community development around the world.
For more information, see United Nations Development,
http://www.un.org/en/development/

Conscientious Objection

Conscientious objectors (COs) are people who refuse to participate
in war or military service because of conscience and or deeply
held beliefs and convictions. Mennonites, Brethren in Christ, and
Quakers (Friends) are peace churches which have traditionally
sought conscientious objector status during war. Canada has a
history of providing military service exemption or alternative service
options for people who claim CO status, but many countries do
not make legal provisions for conscientious objection. Increasingly,
conscientious objection is recognized as a human right under
international law.
For more information, see Alternative Service in the Second
World War: Conscientious Objectors in Canada, 1939-1945,
http://www.alternativeservice.ca/
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Department of Peace

This is a campaign in Canada (and around the world) to institute a
federal Department of Peace that would establish and support activities
promoting a culture of peace. Some goals for the department include
helping to abolish the use of nuclear, biological and chemical weapons,
reduce the use of conventional weapons, establish a Civilian Peace
Service, address issues of violence in Canada, support the development
of peace education, establish reconciliation processes with Canada’s
Indigenous peoples, and promote the transition from a war-based to a
peace-based economy.
For more information, see Department of Peace,
http://www.departmentofpeace.ca/

Diplomacy

Diplomacy is the art and practice of conducting negotiations between
various parties that have issues to resolve. International diplomacy –
that is, diplomacy carried out between states – is usually performed
by professional diplomats who address a whole range of issues such
as trade, economics, culture, the environment, human rights and
peace. Citizen diplomacy engages private citizens in discussions about
their conflict situations. Such discussions focus on building trust and
understanding between individuals and groups. Frequently, citizens can
propose ideas and approaches which professional diplomats cannot.
For more information, see Guerrilla Diplomacy,
http://www.guerrilladiplomacy.com/foreign-service-careers/

Disarmament

Disarmament refers to the reduction or elimination of weapons in order
to enhance peace and security. International treaties provide important
benchmarks in the disarmament process. For instance, a Mine Ban
Treaty signed in Ottawa in 1997 commits countries to stop developing,
stockpiling or using anti-personnel landmines. The Convention on
Cluster Munitions signed in 2008 does the same for cluster munitions.
An international Arms Trade Treaty, adopted by the United Nations in
2013, will regulate the international trade and transfer of conventional
(non-nuclear) weapons and will help prevent warlords, pirates and
gangs from acquiring them. When fewer weapons are available, armed
violence is reduced and the conditions for development are enhanced.
For more information, see The United Nations Office for Disarmament
Affairs, http://www.un.org/disarmament/

Nonviolent resistance

Nonviolent resistance is the use of civil resistance, noncooperation, and
nonviolent protest to bring about change. Participants in nonviolent
resistance use a variety of tactics to undermine systems they believe
to be unjust, but they refuse to harm their opponents through the use
of violent force. Examples of this include Denmark’s resistance to
Nazi occupation in the 1940s, the US civil rights movement, and the
People Power revolution in the Philippines during the 1980s. In some
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cases, nonviolent resistance can even lead to nonviolent revolution.
Generally, nonviolent revolutions use mass protests, general
strikes and acts of civil disobedience to overthrow authoritarian
governments and advocate for democracy, human rights and
freedom.
For more information, see The International Center on Nonviolent
Conflict, http://www.nonviolent-conflict.org/

Peacebuilding

The aim of peacebuilding is to address the root causes of a conflict,
helping to reconcile broken relationships and thereby prevent
violence from recurring. Just as conflict is a slow progression of
changing relationships, building peace should also be seen as a
long process, not a single activity. Peacebuilding seeks to transform
relationships so as to create and sustain a long-term peace. It
involves all levels of society from the grassroots to elites, and it
addresses all aspects of society, including political, economic,
judicial and civil society institutions.
For more information, see United Nations Peacebuilding Support
Office, http://www.un.org/en/peacebuilding/pbso/pbun.shtml

Peacekeeping

Peacekeeping refers to the practice of placing lightly armed military
personnel in contexts where a ceasefire or peace agreement has been
reached, but where a significant possibility of renewed violence
exists. Peacekeepers act to enforce the ceasefire or a peace accord by
deploying between the parties to the accord, removing landmines,
disarming combatants, and providing security for humanitarian
assistance or more long-term peacebuilding efforts. Peacekeepers are
only lightly armed and use their weapons only in self-defense. They
frequently operate with a mandate from the United Nations. See
also “Civilian Peacekeeping” on page 11.
For more information, see United Nations Peacekeeping,
http://www.un.org/en/peacekeeping/

Peacemaking

Peacemaking refers to the process of bringing parties that are in
conflict together in order to reach an agreement. This is often done
with a neutral mediator who assists the process and helps the parties
work together to draft a workable agreement. A peace accord needs
to be followed by long-term peacebuilding in order to address root
cause issues and to reconcile differences between all parties.
For more information, visit Beyond Intractability, University of
Colorado, http://www.beyondintractability.org/coreknowledge/
peacemaking
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STORIES OF PEACE AND NONVIOLENCE
This section includes real-life examples of how individuals or groups
have used creative nonviolent ways to resist violence and achieve peace.
The stories can be read or even acted out in a Remembrance Day
Assembly, used in a classroom lesson, or simply used by educators as
background information for gaining a deeper knowledge of creative
peaceful alternatives to violence.

The Christmas Truce

Sometimes moments of extraordinary beauty and humanity emerge in
the midst of great violence and destruction. Such was the case on the
western front of the First World War in December 1914.
For some months, Allied (British and French) and German forces had
been locked in a stalemate of trench warfare. Often, their trenches
were located only a few hundred meters from each other. In the weeks
leading up to Christmas, soldiers from opposing armies began to
exchange greetings and songs between their trenches. On Christmas Eve
and Christmas Day many of them ventured into “no man’s land” to put
up simple Christmas trees, to exchange food, cigarettes and souvenirs,
and to jointly bury their dead. Some groups sang Christmas carols
together, while others played games of soccer.
Military officers clearly were not pleased with this kind of
“fraternization.” The following year at Christmas, Allied commanders
issued specific orders to soldiers not to participate in any further
Christmas truces, though some smaller ones occurred. Later in the war,
they ordered artillery bombardments on Christmas Eve to ensure there
would be no friendliness across enemy lines. After all, the war had to
go on!
The story of the Christmas truce reminds us of the common humanity
of all people – even those we call our enemies. Perhaps it invites us to
consider what the world would look like today if the Christmas truce of
1914 could have led to a real truce.
For more information, see Stanley Weintraub, The Story of the World
War I Christmas Truce (New York: the Free Press, 2001).

The Singing Revolution

Stronger than an army and more powerful than a fleet of tanks, the
songs of the Estonian people changed the course of a nation and
brought about their independence.
Estonia became an independent country in 1920 but was conquered by
the Soviet Union following the Second World War. Under Stalin’s plan
of “russification,” he tried to suppress Estonian nationalism by banning
nationalistic songs, making it illegal to fly the Estonian flag, and
encouraging Russians to immigrate to Russia’s newly acquired territory.
But Estonian culture and nationalism persisted, and in an effort to
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“Wars are poor chisels
for carving out peaceful
tomorrows.”
– Martin Luther King Jr,
U.S. civil rights leader

regain their independence, hundreds of thousands of Estonians
gathered, over the course of four years, to stage mass peaceful
demonstrations. Estonia may be one of the smallest countries in the
world (1.3 million people at the time), but they possess one of the
largest repertoires of folk songs. They sang these songs in unison in an
attempt to regain their independence.
At a music festival in September, 1988, 300,000 Estonians, nearly a
quarter of the population, linked hands and sang together. The next
year, 700,000 gathered along with millions from Lithuania and Latvia,
linking hands in a human chain the length of three countries.
After four years of persistent singing demonstrations, the revolution
was successful. When Soviet tanks entered the capital, Estonians acted
as human shields to protect radio and TV stations. Estonia’s Congress
and Supreme Court declared Estonia an Independent State.
The united songs of the people accomplished what tanks and military
could not. Estonia freed itself from Soviet rule, peacefully becoming an
independent country once again.
For more information, see S. Zunes, Estonia’s Singing
Revolution (1986-1991),2009, retrieved from
http://www.nonviolent-conflict.org/images/stories/pdfs/zunes_estonia.pdf

Leymah Gbowee and a Women’s Peace Movement

In 2003, Leymah Gbowee led two historical sit-ins by women that
paved the way for the corrupt Liberian President, Charles Taylor, to
resign and be put on trial.
As a teenager in the 1990s, Gbowee experienced the horror of rebels
ripping through her village when forces loyal to Charles Taylor
attempted to overthrow the then president. After living as a refugee in
Ghana, she returned to Liberia and became a social worker, helping
child soldiers forced to fight under Taylor’s leadership to heal from
their horrific experiences.
Gbowee was soon asked to lead the Liberian chapter of the Women
in Peacebuilding Network and she staged her first sit-in beside
President Taylor’s executive mansion. She amassed 2,000 women
to sing and pray for weeks through hot sun and pouring rain, until
Taylor finally agreed to meet with them. He conceded to her demand
of an immediate end to fighting and resumption of peace talks. When
Gbowee brought the same request to the rebels, they also agreed.
At the peace talks a few months later, Gbowee led another sit-in, this
time in the meeting hall where the talks were stalled. Women linked
arms, creating a blockade that prevented negotiators from leaving
until an agreement was signed. The women threatened to take off
their clothing if anyone broke through the barricade. In the Liberian
cultural context, the removal of clothing would shame the men.
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The sit-in was another success and changed the course of the talks.
Soon, West African peacekeeping troops intercepted thousands of
dollars’ worth of weapons intended for President Taylor. He resigned,
went into exile, and was tried. This opened the door for the election of
Africa’s first female head of state to lead Liberia.
Gbowee won a Nobel Peace Prize in 2011 for leading her people in
the nonviolent liberation of Liberia from the oppressive leadership of
President Taylor. A woman of great courage, her leadership was pivotal
in this peaceful revolution.
For more information, see “Nobel Peace
Laureates,” Peace Jam (2014), retrieved from
http://www.peacejam.org/laureates/Leymah-Gbowee-13.aspx

Inviting the Enemy for Coffee

Bryan Paler was driving in heavy traffic in Manila, Philippines when he
received a text message from an anonymous number. It read, “We’re
coming to get you.” He knew this was likely not an empty threat.
Bryan had been an activist in the Communist Party of the Philippines,
an armed underground political party that, through guerilla warfare,
has been working to overthrow the government since 1968. After years
of involvement with the party, Bryan felt that seeking justice through
the use of violence would only beget more violence. He chose to leave
the movement and help his fellow Filipinos build peace nonviolently
by working as a grassroots community organizer. But leaving an
underground armed group is dangerous business.
While he didn’t know exactly where this threat was coming from,
Bryan knew that the one sending it wanted to induce fear and stop
him from being an outspoken proponent for building peace through
nonviolent action in the Philippines. Only a few weeks earlier, a friend
of Bryan’s had received a similar threat and had been in hiding because
of it.
But Bryan chose not to act in fear. Instead, he informed the one
threatening him that he’d like to know when he would be coming, so
Bryan could have coffee ready and they could talk. He also told him,
“You can do what you want to me, but just know that my entire church
community will continue to work wholeheartedly for peace, even if you
kill me.”
The anonymous texts threatening his life stopped. Bryan continues to
build peace in the Philippines through creative, non-violent ways.
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Forgiving a Murderer

In November of 1984, Wilma Derksen’s daughter, Candace, was
abducted. Her murdered body was found six weeks later. The day
her body was finally found, family and friends surrounded Wilma
and her husband Cliff with love and support, bringing warm meals
and hugs.

Returning violence
for violence multiplies
violence, adding deeper
darkness to a night
already devoid of stars...
Hate cannot drive out
hate: only love can do
that.”
– Martin Luther King Jr,
U.S. civil rights leader

But later that night, when everyone else had left, there was a knock
at the door and a stranger stood before them. His daughter had also
been murdered. The man shared with Wilma and Cliff how he had
not only lost his daughter, but also “his health, his relationships, his
concentration, his ability to work. He’d even lost all memory of his
daughter because now he could only think of the murder, the trauma
and the hate that followed” (The Forgiveness Project).
When Wilma and Cliff went to bed that night, they made a
decision that they would respond differently. They chose the path
of forgiveness. In a press conference the next day, Wilma told
a reporter that their intention was to forgive. Their immediate
response of forgiveness shocked many. Through deep struggle,
Wilma continued to choose to forgive her daughter’s murderer,
rather than let her life be controlled by hate and revenge. Then,
in 2007, after Wilma had finally come to terms with never finding
the person who killed her daughter, Mark Grant was convicted of
Candace’s murder and sentenced to 25 years without parole. The
case, however, was recently appealed and is awaiting another trial.
Since the murder of her daughter, Wilma has touched countless
victims, offenders, and communities by telling her story. She is an
advocate and active participant in Restorative Justice, a movement
which focuses on helping victims to heal, offenders to be restored,
and communities to create space for reconciliation. She has lectured
and offered her expertise worldwide and has published several
books.
Wilma has found peace in her own life and those inspired by her
actions, by choosing to forgive her daughter’s murderer.
For more information, see “Wilma Derksen,”
The Forgiveness Project (2014), retrieved from
http://theforgivenessproject.com/stories/wilma-derksen-canada/

Instead of Violence

On May 20, 2014 a massive bomb killed 122 people in Jos,
Plateau State, Nigeria, not far from the office of Mennonite Central
Committee. It is believed the extremist group Boko Haram was
responsible for the attack.
Images of the marketplace bombing were shown around the world
as evidence of Muslim-Christian violence in Nigeria. What the
world did not see was Muslims and Christians working shoulder
to shoulder, to care for the wounded, and rescue people from the
debris. Several years ago, attacks like this one resulted in reprisal
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attacks and widespread violence. This time, no further violence erupted.
According to MCC workers in Nigeria, the dramatic shift resulted
from the patient, persistent peacebuilding work of the Emergency
Preparedness Response Teams (EPRT). Birthed in 2005, EPRT is an
inter-faith, grassroots network engaged in emergency response and
peacebuilding across the state. Guided by advisory and management
committees, its work is carried out by 15-member volunteer teams—
comprised of some 270 trained peacebuilders, Muslims and Christians,
women and men.
The volunteers are trained in emergency response, conflict prevention,
mediation, and civic education. Dressed in blue shirts and red hats,
they proactively detect and diffuse early warning signs of tension,
violence, or natural disaster. Their work requires not only technical
training, but personal wisdom, solid judgment, and the ability to build
relationships of trust in environments where trust is fragile at best.
Over the years, EPRT members have become vital actors for preventing
crises and contributing to a culture of peace. Matthew Tangbuin, an
MCC worker, said of the May 20 bombings, “If not for the peace work
that has been taking place . . . over the last number of years, this kind
of incident could easily have erupted into religious violence.”
For more information, see “In bombing, MCC Nigeria sees
signs of peace,” Mennonite Central Committee, 23 May 2014,
http://mcccanada.ca/stories/bombing-mcc-nigeria-sees-signs-peace.
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ACTIVITIES FOR THE CLASSROOM
These lesson plans are written primarily for middle and senior high
school levels but some can be adapted to suit lower grades.

A. How Conflict Escalates

Objective: Students will learn to recognize when a conflict is
escalating and know what steps to take to de-escalate it and prevent
violence.

“War is not inherent in
human beings. We learn
war and we learn peace.
The culture of peace
is something which is
learned, just as violence
is learned and war culture
is learned. So we are
engaged in an enormous
learning process for the
whole planet.”
– Elise Boulding, US
peace scholar

Materials: whiteboard or chalkboard and a marker
Length of lesson: about 45 minutes
Ask two students to volunteer to role-play how conflict escalates.
Set the scene for the role-play using the following narrative (or use
your own story, depending on the age and current conflicts of your
students):
A group of students has started a little business for a school project,
selling strawberry smoothies at lunchtime. Mark (one of your
volunteers) notices that when Sarah (your other volunteer) is on
duty, she has been making extra smoothies for herself and drinking a
lot at lunchtime. Mark approaches Sarah and tells her that she’s not
allowed to do this. Sarah doesn’t think it’s a big deal because they’re
already making a lot of money and the project is going well. Mark
doesn’t think it’s fair to the other students and wants the business to
make as much profit as possible. Mark realizes that other students
are also drinking a lot of free smoothies, and Sarah realizes that a
lot of the students disapprove of her smoothie drinking. The conflict
has escalated and now the group of students is divided into two
camps in serious conflict.
Explain that the two friends share a problem, which is the first
stage of how conflict escalates. Draw Diagram #1 on the board to
illustrate this and then have them role-play the situation.

	
  

P	
  

The square represents
Mark and the circle
represents Sarah. They
share a problem (P).

Explain that the second stage of the escalating conflict is when Mark
and Sarah start to see each other as the problem and bring up all the
things they don’t like about each other. Draw Diagram #2 on the
board and then have them role-play the situation.
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Mark and Sarah become
each others’ problem
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Explain that in the third stage of escalation, Mark and Sarah both
start talking negatively about each other and gathering people to take
their respective side. Now a whole group of people is fighting, rather
than just two individuals. This taking of sides and fighting can end up
changing the social organization. In this example, the group of students
becomes seriously divided. Draw Diagram #3 on the board before roleplaying the situation:
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The circles represent all the
new players in the conflict.
Each individual is now seen
as a problem and the two
sides are no longer friends.

Have the two students gather others to role-play this situation. Now
there are several people on either side fighting, and relationships are
broken. After the role-playing and explanation on the board, have the
students reflect on the activity. Discuss the following questions:

•
•
•

Has this escalation of conflict ever happened in your family
or your circle of friends? What exactly happened in your
case?
How would you attempt to deal with this type of conflict and
rebuild the relationships?
What would you do if you were asked to help in the
reconciliation process?

Explain what intervention would look like at each step of this situation,
using the following information
At stage 1: Stay focused on the problem and discuss the issue.
At stage 2: Focus back on the problem. Remember your earlier
relationship and what you like about each other.
At stage 3: Seek a mediator who can help you focus back on the
problem and find a solution.
A possible writing assignment could be to have students write about a
conflict they were in (or knew about), how it escalated, and how it was
de-escalated and resolved without violence.
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B. Problem-Solving Skills

Objective: Students will learn to use problem-solving steps in
resolving a conflict.
Materials: whiteboard and marker or chalkboard with chalk; paper
for each student
Length of lesson: about 45 minutes
Write the following sentence on the board: “When I get into a
conflict I
usually....”
Have the students respond to the above sentence. They should be
thinking of how they react in a conflict and how they deal with it.
Do they get angry and yell? Do they avoid the situation and hide?
etc. Have them think about the question individually first, then have
them share their thoughts with a partner. Finally, invite some willing
students share with the entire class.
Have students work in groups of three to role-play a conflict.
Assign a conflict from the options below or brainstorm some actual
conflicts.
Conflict 1: A student is trying to study at home; his sister wants to
listen to the radio and has turned it up very loud.
Conflict 2: One student ridicules another who comes from a
different country, by speaking with an exaggerated accent.
Conflict 3: A student has let her best friend borrow a book that was
a special gift; when the friend returns the book, it is dirty and two
pages are torn.
Conflict 4: A student wants to get a job at a local family restaurant
to make money, but her parents don’t approve.
Have two students in each of the groups role-play for a few minutes
without reaching a solution.
Now explain the role of a mediator (an impartial third party who
helps conflicting parties resolve their conflicts). Explain that a
mediator must be invited by the two conflicted parties to help them
solve their problem. He/she is not there to give answers, but to
encourage solutions and reconciliation by guiding the discussion.
Brainstorm effective dialoguing skills for the mediator to use
in guiding the intervention (use “I” statements; don’t blame or
humiliate; admit your own responsibility; listen with empathy).
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Then provide the students with a list of problem-solving steps to follow.
(Write the list on the board or hand out a copy to each group.)
Six-Step Problem Solving

1. Identify needs. Ask the two conflicted individuals to identify
2.
3.
4.
5.
6.

their needs or wants, without blaming or accusing the other.
Define the problem. Ask what the real problem is. The
persons in the conflict must agree to the definition.
Brainstorm lots of solutions. How can the two solve this
problem? Think of as many options as possible. Make a list.
Evaluate solutions. Go through the list, discussing which
solutions are acceptable. Eliminate those which are not
workable.
Decide on a solution. Ensure both parties agree to it.
Check to see how the solution is working. Make a plan to
meet in the near future to see if the solution is working.

Have the same two students role-play again, but now the third person
will join the role-play as the mediator. Encourage the mediator in
each group to follow each of the six steps. Give the groups about ten
minutes.
Call the entire class together and invite a few (or all) of the groups to
present their skit with the successful help of the mediator. Then discuss
the following questions with the class:

•
•
•
•

Was the six-step problem solving process helpful in finding a
solution? Why or why not?
How do the mediators feel? What is difficult about the job
of mediating?
Are there times in your life that you’ve acted as a mediator?
What kind of situations could you apply this to?
How can the skills gained through the problem solving of
inter-personal conflicts apply to community conflicts and
international conflicts?

Encourage the students to use these problem-solving steps when dealing
with conflict, either as parties to a conflict or as a mediator.
Adapted from Susan Fountain, “Six-step Problem Solving” in
Education for Development: A Teacher’s Resource for Global Learning
(Heneimann, 1995), 215-217.
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C. Thug or Freedom Fighter

Objective: Students will learn to think critically about what they read or
hear in the media, and to recognize that news stories are often written
from only one perspective and aim to evoke a certain reaction from the
reader. Conflicts can escalate quickly when the public is told a story from
only one perspective.
Materials: white board and copies of “Sample Media Articles” (see below)

“Violence is a form of
resourcelessness; in
other words, we use
violence when we lack
the creativity to come
up with a nonviolent
solution.”
– Ursula Franklin,
Canadian scientist and
peace activist

Length of lesson: about 1 hour
Introduce to students the idea that the media influences how we think.
Explain that we need to be aware that every article presents its own
perspective and bias. In a context of animosity between groups, highly
biased news reporting can heighten their hostility and lead to violent
conflict. It is important to think critically about what we read and hear
and to search for alternate perspectives.
Give all the students a copy of “Sample Media Articles” and read it aloud.
After reading the two articles, have the students discuss them, asking the
following questions:

•
•
•
•

How do the two articles differ?
What was your reaction to the first one? The second
one?
What might the intention of the writer of the first article
have been? The second one?
What is the problem if one only reads one of the
articles?

Have the students complete the following assignment (they may need
additional time to complete it):
Event: A group of armed citizens enters a town that is
occupied by soldiers, and drives out the occupiers.

1. Write a paragraph about this event that presents the group
of citizens as terrorists who are disrupting the peace.

2. Write a paragraph about the same event that presents the
group of armed citizens as freedom fighters liberating the
oppressed townspeople.

Once the assignment is completed, have volunteers read their articles.
Discuss the variety of perspectives that may exist on a given event, and
the ways that language can be used to shape or manipulate emotions and
reactions to a conflict. Find out what else was learned. Ask the students
the following questions:

•
•

Can any news reporting be totally objective?
How can young people obtain the fullest and most accurate
information possible about local and global issues?
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“Sample Media Articles”
Version 1
Vicious rioting took place last night in the Lakeview section of the city.
Rock throwing youths confronted police officers, who attempted to calm
the disturbance. After enduring an hour of hostilities, including shouted
insults and threats to set fires, the police arrested five youths who seemed
to be instigating the violence. The five are currently being held in custody
while they await questioning. Leaders of the riot claim that the incident
was triggered by an event earlier in the week, when a member of one of
the local youth gangs was caught fleeing the scene of a suspected burglary,
and was arrested. These leaders are demanding a public apology from the
chief of police for the treatment of the youthful offender.
Version 2
Young people marched in the streets of the Lakeview section of the city
last night to protest at the detention and beating of a 13-year-old boy.
Youths chanted slogans calling for the release of the boy, and an end
to police brutality. Police in riot gear attempted to confine the peaceful
protest to a two-block section of the city. When a rock was thrown by
an unidentified protester, police threw tear gas at the young people and
dispersed them with clubs. Five of the demonstrators are being held
without bail by the police. Community leaders say that because of the
recent history of tension between the police and the young people, they
fear for the safety of the five students who are being held. They report
that outrage over the unjust arrest and mistreatment of the 13-year-old
boy, who had been running to escape two men attempting to rob him, has
inflamed the residents of the neighbourhood.
Adapted from Susan Fountain, “Terrorist or Freedom Fighter,” in
Education for Development: A Teacher’s Resource for Global Learning
(Heinemann, 1995), 136-41.

D. In Another’s Shoes

Objective: Students will learn to put themselves in the shoes of a victim
of war and reflect on how they might respond in the same situation. They
will learn that traumatic experiences, if not addressed, can lead victims
to lash out. They will learn to demonstrate empathy. Note to teachers:
Please use extra sensitivity if you have a student or students in your class
who have experienced war or violence, or whose families have been
refugees.
Materials: “Jaro’s Story” (see below)
Length of lesson: about 30 minutes
Hand out a copy of “Jaro’s Story” to each of the students. Read the story
out loud and have the students find partners to discuss the questions at
the bottom of the page. Invite them imagine what it would be like to be in
Jaro’s shoes.
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Then explain that people like Jaro have been traumatized. People
who have experiences of trauma can live with very high levels of
stress. They may be unable to sleep or have recurring nightmares.
They may be very anxious and fearful of others. They may lash out
verbally or physically when threatened. Describe how individuals
like Jaro need help to heal from their traumatic experiences. They
need friends who will try to understand what they are going
through, rather than react with similar violence.
“Jaro’s Story”
Jaro, a 16-year-old boy, clenched his fist as he told me his story.
His eyes moistened as he recounted how his family fled when the
military swooped down their village looking for rebels. Anger and
fear gripped him as he described the destruction caused by the
bombs that were dropped in their community.
“There were bomb blasts... houses and other structures were
burned and razed to the group.”
Jaro’s family and their neighbours dashed to safety to avoid being
caught in the crossfire. They walked a long distance to escape
danger. They brought with them only their clothing and a few
belongings. In evacuation centres where basic services are scarce,
they shared a small space with other evacuees. They were unsure
whether they would have a home and farm to return to.
“I was graduating. But my dreams exploded along with the bomb
explosion. I feel nothing more than hatred now.”
Indeed, Jaro and other children caught in the middle of war,
experienced intense anger toward the aggressor. A desire to avenge
what had happened to them was commonplace.
Discussion questions:
• How do you feel about the story?
• If you were in Jaro’s shoes, how would you respond?
Would you desire to take revenge against your
perceived aggressors?
• What are the possible implications of using violence to
seek revenge?
• What kind of help would you need to choose a
different path?
Adapted from Loreta N. Castro, Jasmin N. Galace and Kristine S.
Lesaca, “Peace by Ways of Peace,” in Peace Education Initiatives in
Metro Manila (Quezon City: UP-CIDS and UNDP, 2005), 100-105.
For more information on trauma and its impacts, see Carolyn
Yoder, The Little Book of Trauma Healing (Intercourse, PA: Good
Books, 2005).
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E. Another Way IS Possible

Objective: Students will learn about alternatives to violence and reflect
on creative ways they can build peace in their classroom, homes,
community and world.
Materials: poster paper, felt pens, and paper for each student
Length of lesson: at least an hour (longer, if you include one or more of
the additional activities)
Reflect with students about the Remembrance Day Assembly. If your
school used the Assembly ideas from this resource packet, ask them to
re-tell the short skits that were performed. You may wish to have them
re-tell the skits to a partner, and then ask for volunteers to share with
the whole class. If the skits were not performed at your school, have
students act them out in class.
Divide students into groups of four and give each of them a large poster
paper with marker. Have each group identify on the poster paper their
ideas of how to make another way possible. They can make a list,
create a web of ideas, or draw pictures. Use the prompt, “Instead of
using violence, we can….” Make sure the students think about actions
they themselves can take.
Have all students choose one action they will each commit to doing to
build peace around them. Have them write about their action, how they
will make it happen, what others’ reactions might be, or how it might
impact others. (For example: A student may choose not to fight with
her sister when the sister wants to watch a show the student doesn’t
like. How will this affect the rest of the family?) Have the students tell a
partner their action step. Invite some students to share their action steps
with the class.
Have the students return to the groups of four, and again write on a
large poster paper their ideas of how to make another way possible.
Again use the prompt, “Instead of using violence, we can….” This time
have them identify actions that governments and large corporations can
take to build peace nationally and globally.
Lead the students in a discussion about how to build peace in their
community, country or globally. Have them brainstorm what they
could do, as a class or individually, to make steps towards global peace.
Below is a list of suggestions:
• Do a fundraising campaign for a cause that
will meet human need and prevent violence.
Visit https://donate.mcccanada.ca/ for a list of projects
Mennonite Central Committee is involved in.
• As a class, become experts on a particular global conflict.
Research the root causes and impacts from a variety of
perspectives. Brainstorm creative ways to bring awareness
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•

•
“Nonviolence is a
weapon of the strong.”

•

– Gandhi, Indian
independence leader

•

to the conflict. Hold a mock session of the United Nations
Security Council to debate nonviolent responses.
Get creative! Have the students use their creative energies
to demonstrate that another way IS possible. Encourage
them to create a short video, write a story or piece of
poetry, or create a painting, poster or sculpture. Make
sure to find ways of displaying this work for the rest of the
school.
Have students learn more about the Department of Peace
initiative (see page 11). Have each student write a letter
to the Prime Minister’s Office asking the government to
establish a Department of Peace. Visit this website for
more info http://www.departmentofpeace.ca/write-a-letter/
Have the students learn more about conscientious
objectors (COs) and their refusal to participate in war.
Interview someone who identifies as a CO. What are
the reasons that motivate COs? What are the things
that COs will do instead of going to war? A helpful
resource on alternative service in the Second World War is
http://www.alternativeservice.ca/
Have the students choose any of the other alternatives to
war identified on page 10-12 for a research and writing
assignment.

F. Nonviolent Resistance Research Project

Objective: Students will learn about nonviolent resistance as a response
to injustice and an alternative to war. They will assess the impact of a
historical event and analyze the use of nonviolent action to bring about
change.
Materials/equipment: DVD player/projector
Length of Lesson: at least 2 hours
Discuss the meaning of nonviolence. Nonviolence is not simply
the absence of violence or the avoidance of conflict, but rather the
interjection of a transformative force into circumstances of conflict
and injustice. Nonviolence is an active pursuit of peace using strategies
such as mass protests, general strikes, boycotts and other forms of
noncooperation. It refuses to use violent force against others. Invite
students to identify situations they know where nonviolent strategies
have been used.
Watch “The Last 100 Years of Nonviolence” even if it was
viewed during the assembly (https://www.youtube.com/
watch?v=bGFDhGpk634). If you have more time (up to two hours),
watch “A Force More Powerful” (see Additional Resources section on
page 28).
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While watching the film, have students write down three important
points about each nonviolent revolution. Recap the film as a class and
have students share main points about each revolution. Discuss the pros
and cons of nonviolent resistance to evil or injustice. Discuss the pros
and cons of using violent force to respond to evil or injustice.
Give students an assignment to research one of the nonviolent
revolutions identified in either video. Their assignment instructions
could look something like this:
Assignment on Nonviolent Revolution
Your task is to research a nonviolent revolution. You will be creating a
poster project that you will present to your class.
Instructions:

•
•
•
•
•
•
•

Choose one of the nonviolent revolutions identified in
either the video or the film.
Research the event, using at least three different sources.
Take short notes from the sources you read.
Your research should answer in depth: who, what, where,
when and why.
Create a poster board project with a written paragraph for
each of the five Ws.
Add visuals to your poster.
Be ready to present your research project and answer
questions from the class and your teacher.
Be prepared to discuss the statement, “Why nonviolent
resistance is a helpful response to violence and injustice
today.”
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ADDITIONAL RESOURCES
The following movies all share powerful stories of nonviolent resistance
and can be viewed in full or the preview only:
• A Force More Powerful (can be rented for $1.99 at
http://www.aforcemorepowerful.org/films/index.php)
• Bringing Down a Dictator (can be rented for $1.99 at
http://www.aforcemorepowerful.org/films/index.php)
• Orange Revolution (can be rented for $1.99 at
http://www.aforcemorepowerful.org/films/index.php)
• Pray the Devil back to Hell (can be purchased through
Amazon at http://www.amazon.ca/dp/B002R0HT3M)
• The Singing Revolution (can be purchased through Amazon
at http://www.singingrevolution.com)

Helpful Agencies and Websites
•

•

•

The International Center on Nonviolent Conflict provides
excellent information on what nonviolent resistance is and
how it is practiced. Its website includes stories, books,
interviews, history and videos about nonviolent conflict.
http://www.nonviolent-conflict.org
Peace Quest aims to stimulate a nation-wide conversation
about Canada’s role in peacemaking, reconciliation
and social justice, especially in the context of the 100th
anniversary of the First World War. Its website includes
resources for a variety of different school-age groups.
http://peacequest.ca/
Project Ploughshares engages in research and
action for peace under the auspices of the Canadian
Council of Churches. It advances policies and
actions to stop war and build peace. It has
produced an excellent teaching unit for Grade 10.
http://ploughshares.ca/about-us/students-educators/
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